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An interactive  picture book and CD-Rom with downloadable pictures designed to help encourage the development of early language and emergent literacy skills in all children 

First words
· Encourages production of 21 target words/animal sounds carefully selected from research on the earliest vocabularies of young children (Fenson, et al., 1994; Rescorla, et al., 2001)

· Uses a variety of language-learning techniques including multiple repetitions of the target word by the reader, multiple opportunities for the child to produce the target word, visual representations of the target words (i.e., pictures and signs/natural gestures), and positive reinforcement (Goodwyn, et al., 2000; Lederer, 2002).

Emergent literacy skills
· The interactive nature of the book is based on a “read with me” versus “read to me” philosophy. Shared book reading is often cited in the research literature as the single most important precursor to reading success (Anderson, et al., 1985)
· Phonological Awareness: Use of animal sounds and rhymes exposes children to phonemic awareness critical for later reading skills such as phonics

· Print awareness: Use of cartoon bubbles that call attention to this relationship. 

· Simple words, repetition, and rhyme make I Can Say That an excellent first reader, too.
Using the CD-Rom
· The animations and sound will bring the stories to life. 

· Can be used for shared book reading by taking turns clicking to turn the page and by simultaneously responding to elicitation requests 

· Can be used for independent book reading

· For children with PDD, research has demonstrated that computer assisted activities increase vocabulary development (Moore & Calvert, 2000) and speed up the learning to read process (Williams, et al., 2002). 
Using the downloadable pictures

· CD-Rom contains all the pictures from the story ready to download. 
· Use for Picture Exchange Communication activities 

· Place on picture communication boards.
· Nurture symbolic play development. 
· There is a great body of research that suggests there is a strong correlation between acquisition of language symbols and symbolic play (McCune, 1995; McCune-Nicolich, 1981). Make stick puppets. Have the child pretend to be each animal by making the appropriate sound and entering/exiting a barn using the “hi” and “bye” vocabulary. Extend the pretense by encouraging the child to feed his puppet food and drink.

· Nurture the whole child 

· Use the pictures for art, music, and movement activities. 
· Children can make their own books that they can take home and share with family members. 
· Use picture puppets to sing Old MacDonald (music) or dance with the puppets to foster gross motor development. 

Anderson, R.C., Hiebert, E.H., Scott,J.A., & Wilkinson, I.A. (1985). Becoming a nation of readers: The report of the Commission on Reading. Washington, DC: National Institute of Education.

Fenson, L., Dale, P., Reznick, J., Bates, E., Thal, D., & Pethick, S. (1994). Monographs of the Society of Research in Child Development, 59 (5, Serial No. 242).

Goodwyn, S., Acredolo, L., & Brown, C. (2000). Impact of symbolic gesturing on early language development. Journal of Nonverbal Behavior, 24 (2), 81-103.
Lederer, S.H. (2002).  Selecting and facilitating the first vocabulary for children with developmental language delays: A focused stimulation approach. Young Exceptional Children, 6(1), 10-17.

McCune, L. (1995). A normative study of representational play at the transition to language. Developmental Psychology, 31, 198-206.
McCune-Nicolich, L. (1981). Toward symbolic functioning: Structure of early pretend games and potential parallels with language. Child Development, 52, 785-797.

McEachern, D., & Haynes, W. (2004). Gesture-speech combinations as a transition to multiword utterances. American Journal of Speech-Language Pathology, 13, 227-235.

Moore, M., & Calvert, S. (2000). Brief report: Vocabulary acquisition for children with autism. Teacher or computer instruction?  J. of Autism and Developmental Disabilities, 4, 359-362.

Rescorla, L., Alley, A., & Christine, J. (2001) Word frequencies in toddlers’ lexicons. Journal of Speech, Language, & Hearing Research, 44(3), 598-609.
Williams, C., Wright, B., Callaghan, G., Coughlon, B. (2002).Do children with autism learn to read more readily by computer assisted instruction or traditional book methods? J. of Autsim and Developmental Disabilities, 6, 71-91.

Artic Skits: /r/
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Artic Skits is a collection of skits intended to help motivate reluctant speech students using fun, interactive drama.

Ages: 8-13
Grades: 3rd-8th
Drama as Therapy

Drama can be a very effective tool for use in articulation therapy with older students working at higher levels.  It can sometimes be difficult to find age-appropriate materials that are motivating for these students.  Some of the benefits of using Artic Skits in therapy include:

· Drama is multisensory; it involves kinesthetic, visual and auditory senses. 

· The structured dialogue encourages generalization into conversational speech.

· Performing for an audience makes the students more aware of their responsibilities in communication and motivates them to speak clearly so that they can be better understood.

· The interactive dialogue can serve as a model for appropriate social and pragmatic language skills.

· Provides a new and different approach to therapy for students who have likely been in therapy for several years.
Sample objectives that can be addressed using Artic Skits:

· Student will generalize the correct /r/ production in a structured dialogue reading with 80% accuracy.

· Student will use correct /r/ productions in response to comprehension questions from a previously practiced reading with 80% accuracy.
TEKS Objectives that can be addressed with Artic Skits:

· The student listens attentively and engages actively in a variety of oral language activities.  

· The student speaks appropriately to different audiences for different purposes and occasions.

· The student communicates clearly by putting thoughts and feelings into spoken words.  

· The student reads with fluency and understanding in texts at appropriate difficulty levels.

· The student uses a variety of strategies to comprehend selections read aloud and selections read independently.

· The student listens, enjoys and appreciates spoken language.

· The student acquires an extensive vocabulary through reading and systematic word study.

· The student analyzes the characteristics of various types of texts (genres).
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